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Acknowledgment of Country 

The Department of Education acknowledges the Traditional Owners of the lands from across 

Queensland. We pay our respects to the Elders past, present and emerging, for they hold 

the memories, the traditions, the culture and hopes of Aboriginal and Torres Strait Islander 

peoples across the state. 

A better understanding and respect for Aboriginal and Torres Strait Islander cultures 

develops an enriched appreciation of Australia’s cultural heritage and can lead to 

reconciliation. This is essential to the maturity of Australia as a nation and fundamental to 

the development of an Australian identity.  
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1. Introduction  

This report is a product of a review carried out by a review team from the School 

Improvement Unit (SIU) at White Rock State School from 15 to 17 July 2019. 

The report presents an evaluation of the school’s performance against the nine domains of 

the National School Improvement Tool. It also recommends improvement strategies for the 

school to implement in consultation with its regional office and school community. 

The report’s executive summary outlines key findings from the review and key improvement 

strategies that prioritise future directions for improvement. 

Schools will publish the executive summary on the school website within two weeks of 

receiving the report. 

The principal will meet with their Assistant Regional Director (ARD) to discuss the review 

findings and improvement strategies. 

For more information regarding the SIU and reviews for Queensland state schools please 

visit the SIU website. 

1.1 Review team 

Darren Marsh    Internal reviewer, SIU (review chair) 

Scott Padgett    Peer reviewer 

Clare Grant     External reviewer 

  

https://schoolreviews.eq.edu.au/SiteCollectionDocuments/national-school-improve-tool.pdf
https://schoolreviews.eq.edu.au/Pages/default.aspx
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1.2 School context 

Location: Progress Road, White Rock  

Education region: Far North Queensland Region 

Year opened: 1988 

Year levels: Prep to Year 6 

Enrolment: 515 

Indigenous enrolment 

percentage: 
45 per cent 

Students with disability 

enrolment percentage: 
6 per cent  

Index of Community Socio-

Educational Advantage 

(ICSEA) value: 

866 

Year principal appointed: 2018  

Day 8 staffing teacher full-

time equivalent (FTE): 
40 

Significant partner 

schools: 

Woree State High School, Bentley Park College, Childcare 

and Kindergarten (C&K) White Rock Community 

Kindergarten 

Significant community 

partnerships: 

Mission Australia, The Benevolent Society White Rock 

Play and Grow, Trinity Baptist Church, Adopt-a-Cop, 

Cairns Regional Council 

Significant school 

programs: 

Guided Reading, Soundwaves, Explicit Teaching and 

Consolidations, Age-appropriate Pedagogies (AAP) – Prep 

trial  

  



 
 
 
 
 

6  
 

1.3 Contributing stakeholders 

The following stakeholders contributed to the review: 

School community: 

 Principal, two deputy principals, Head of Curriculum (HOC), 17 teachers, behaviour 

support teacher, guidance officer, two Special Education Program (SEP) teachers, 

Support Teacher Literacy and Numeracy (STLaN), teacher librarian, music teacher, 

instrumental music teacher, physical education teacher, Language Other Than 

English (LOTE) teacher, Business Manager (BM), four teacher aides, administration 

officer, attendance officer and Indigenous Reference Group member, Parents and 

Citizens’ Association (P&C) president, P&C fundraising coordinator, 41 parents and 

78 students.  

Community and business groups: 

 Breakfast Club volunteers, Trinity Baptist Church minister, religious instruction 

coordinator and Mission Australia Project Kind coordinator. 

Partner schools and other educational providers: 

 C&K White Rock Community Kindergarten coordinator and principal of Bentley Park 

College.  

Government and departmental representatives: 

 Councillor for Division 3 Cairns Regional Council, regional early years coach and 

ARD. 

1.4 Supporting documentary evidence 

Annual Implementation Plan 2019 Explicit Improvement Agenda 2019 

Investing for Success 2019 Strategic Plan 2016-2019 

Headline Indicators (April 2019) School Data Profile (May 2019) 

OneSchool School budget overview 

Professional development plan 2019 Curriculum planning documents 

School improvement targets Roles and Responsibilities documents 

School pedagogical framework Professional development plans 

Assessment Policy  School newsletters and website 

School Opinion Survey Standards of Practice documents 

Student Support Policy  Chain of Evidence for Systems Tasks  

Responsible Behaviour Plan for 
Students 

School-based curriculum, assessment and 
reporting framework 
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2. Executive summary 

2.1 Key findings 

Staff members express the belief that all students are able to succeed in every lesson, 

every day and that they can demonstrate outstanding behaviour.  

Staff members are focused on assisting students to learn and achieve to the best of their 

ability. Staff members interact with compassion and are supportive of each other, and are 

dedicated to the school, their students and to the improvement of learning outcomes. There 

is a culture of trust between school leaders, classroom teachers and other staff members.  

Students are proud of their school and are continually working to be respectful of 

themselves, teachers and fellow students.  

Whole-school routines are thoughtfully generated and are consistently applied across the 

school. Many platforms are utilised to reinforce the positive behaviour mantra of ‘Be Safe, Be 

Respectful and Be a Learner’, including the classroom, the playground and school parades. 

A wide range of diverse cultures is represented at the school, with students and parents 

indicating that they feel welcome and accepted. Students articulate that they value this 

diversity and appreciate the engagement in a wide range of cultural activities throughout the 

school year. 

The school has a clear school improvement vision of delivering the highest quality 

education to all students in a supportive environment that values diversity, effort, 

consistency and achievement.  

The school has an Explicit Improvement Agenda (EIA) that consists of reading and writing, 

mathematics and higher order thinking. Staff members outline some of the elements within 

the EIA. They are yet to be clear regarding some of the strategies and processes that align 

to each area for improvement. The school community is united in its purpose and belief that 

‘every child matters every day and all children can be high achievers’.  

A whole-school curriculum plan aligned to the Australian Curriculum (AC) details 

expectations for teaching and learning that makes clear what and when teachers 

should teach and students should learn for each learning area.  

School leaders are committed to engaging with year level cohort teams during planning time 

to map the learning of students to the intent of the AC. Teachers articulate that planning time 

is valued in developing their knowledge and understanding of the AC and express that 

further opportunities to strengthen this knowledge would be appreciated. The school 

undertakes to inform parents of the curriculum offerings for their child. ‘Learning together’ 

learning area curriculum overviews for each year level are developed each term and 

provided to parents.  
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The school has a substantial pedagogical framework that includes a range of 

approaches to teaching and learning. 

The school’s signature pedagogy centres around explicit teaching based on the research of 

Archer and Hughes1, through the use of Fisher and Frey’s2 Gradual Release of 

Responsibility (GRR) model. Age-appropriate Pedagogies (AAP) is being piloted in Prep this 

year. A range of other processes and areas are included in the framework, some of which 

include a charter of expectations, teaching and learning cycle, planning expectations and 

differentiation. School leaders acknowledge that the pedagogical framework is extensively 

detailed and could be refined to include a clear overview of the agreed pedagogical practices 

for implementation at the school.  

A collegial engagement framework is developed and includes informal classroom 

visits, collegial visits, modelling, instructional coaching, learning walks and 

instructional rounds.  

School leaders acknowledge that these practices are yet to be fully implemented. There is 

an emerging culture of teachers Watching Others Work (WOW) to learn from each other’s 

teaching. Teachers articulate that they are developing their skills in the expected 

pedagogical practices with some indicating that they would welcome further opportunities to 

build and develop capabilities in their professional practice.  

Staff members acknowledge that although students are at different stages in their 

learning and may be progressing at different rates, all students are able to learn.  

The provision of support for students with barriers to their learning is based on a blended 

model of some in-class support, some small group work in classroom rotations, and a 

withdrawal model of support provided by support staff members. There is a strong culture of 

identifying the needs of students experiencing difficulties with their learning. The leadership 

team acknowledges a need to strengthen the whole-school focus on the provision of 

individualised support for all students including high achieving students.  

The school effectively utilises its physical environment and available facilities to 

maximise student learning.  

The school presents as a calm, learning-centred environment. The school grounds and 

facilities are beautifully presented and maintained and utilised in ways to enhance learning 

opportunities for the full range of learners. The community respects the unique cultural 

history of the land on which the school is situated and strives to be worthy custodians of the 

                                                
1 Archer, A. L., & Hughes, C. A. (2011). Explicit instruction: Effective and efficient teaching. New York, 

NY: Guilford Press. 

2 Fisher, D., & Frey, N. (2013). Better learning through structured teaching: A framework for the 

gradual release of responsibility. Alexandria, VA: Association for Supervision & Curriculum 

Development (ASCD). 
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natural environment. Students, staff members and parents display a strong sense of pride in 

the physical environment of the school.  

The school has a strong reputation for engaging in a wide range of community 

partnerships that seek to support the learning and wellbeing of all students who 

attend the school. 

These include partnering with parents and families, other educational institutions, 

government agencies and local business and community organisations. The school has a 

highly active Parents and Citizens’ Association (P&C) and volunteer base who assist with 

providing resources and services to enhance learning outcomes. The leadership team is 

proactive in seeking community partners who support a ‘#whatever_it_takes’ philosophy to 

provide a wrap-around service of support to all identified students and families.  
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2.2 Key improvement strategies 

Sharpen and narrow the EIA to include clear improvement strategies, timelines for 

implementation, agreed targets and regular monitoring and evaluation of improvement 

strategies. 

Enhance opportunities for teachers to develop knowledge and understanding of the AC 

including the general capabilities and cross-curriculum priorities to reflect local relevance 

and the increasing diversity within the school community.  

Review the school’s pedagogical framework to make clear the agreed teaching practices 

within the elements of the school’s EIA that are to be consistently implemented in all 

classrooms.  

Implement the recently developed collegial engagement framework with all teachers, 

including a focus on observation, instructional coaching and feedback.  

Further support teachers to utilise whole-school practices to differentiate learning 

experiences for all students including high achieving students to ensure they are 

appropriately engaged, challenged and extended in their learning. 

 


